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This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 2022 
academic year) funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and 
the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name     Hampton College Secondary Phase 

Number of pupils in school  1010 (years 7-11) 

Proportion (%) of pupil premium eligible pupils 28% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

September 2021 – July 2024 

Date this statement was published December 2021 

Date on which it will be reviewed July 2022 

Statement authorised by John Gilligan  

Head of School 

Pupil premium lead Alex Macfarlane  

Deputy Head of School 

Governor / Trustee lead  

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 207,235 

Recovery premium funding allocation this academic year £  33,060 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£  0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, 
state the amount available to your school this academic year 

£ 240,295 
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Part A: Pupil Premium Strategy Plan 

Statement of Intent 

It is our ambition that all students, irrespective of their background or other additional needs, are able 
to achieve their potential. Students at Hampton College should have the chance to study a broad and 
balanced curriculum, make progress in all subjects and be able to pursue opportunities for work, further 
study and training in their chosen field. 

The focus of our Pupil Premium strategy is to identify key areas to support disadvantaged students in 
achieving that goal. If our strategy is to be successful, the gap in performance between those who are 
disadvantaged and those who are not should be closed.  

High quality teaching is central to our approach. By focusing on strategies that benefit all, but should 
disproportionately benefit disadvantaged students, we aim to close the disadvantaged progress and 
attainment gaps. To achieve this, it is important that we have a robust curriculum, which is understood 
by students, staff and parents, with a clear focus on improving levels of general, cultural and subject 
knowledge for all students.  

Our strategy is also integral to wider school plans for education recovery. The Pupil Premium and 
Recovery Premium will be used in conjunction with School Led Tutoring Funding and the National 
Tutoring Programme to ensure that students who have been worst affected have access to targeted 
support.  

A consequence of the pandemic, for many students, has been a decrease in social and emotional well-
being. It is therefore more essential than ever that a robust pastoral structure runs in parallel to any 
academic strategies; this structure will support all students but will also allow for more tailored 
interventions where there is specific need.  

However, disadvantage does not only manifest itself through attainment and progress. Many Pupil 
Premium (PP) pupils have not had access to the same level of experiences that other pupils have. It is 
also, therefore, a core focus of our strategy that all pupils should have the opportunity to engage with 
a rich and varied set of experiences, including educational trips, visits, clubs and music tuition.  

The approaches we have chosen to take are evidence-based and reflect a whole school approach to 
disadvantage where Pupil Premium pupils are known by all staff and it is understood that it is a shared 
endeavour to help them succeed. Where needs are identified, it is important to act early and to put in 
place appropriate interventions to support. 

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 The attainment and progress of disadvantaged students is generally lower than their 
peers across most subject areas. On entry, at Key Stage 2 (KS2), Pupil Premium 
attainment is already lower than that of non-Pupil Premium. Analysis, both in school 
and nationally, suggests that this gap widens during students’ time at secondary 
school. 

For the 2021 Year 11 cohort, the average KS2 point score for Pupil Premium students 
on entry was 4.35 compared with 4.8 for non-Pupil Premium. GCSE attainment 8 
scores were 41.2 and 55.4 respectively.  

2 The Maths attainment of disadvantaged pupils is generally lower than that of their 
peers; teacher diagnostic assessments suggest that many pupils particularly struggle 
with problem solving tasks.  
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Challenge 
number 

Detail of challenge  

The Progress 8 (P8) gap at GCSE between PP students and non-PP students in Maths 
has averaged -0.32 over the past three years. 

3 Many disadvantaged pupils have comparable reading ages with their peers but some 
disadvantaged pupils have a lower level of literacy and reading comprehension, 
requiring additional support. 

4 Many of our normal routines which are key to maintaining a whole school ethos have 
not been able to happen since March 2020. This has made sharing messages about 
expectations more difficult. 

Incidents of poor behaviour are higher amongst PP students than non-PP students. 
During 2020-2021, the average number of negative events for all students was 8.14 
whereas the average for PP students was 9.88.  

More negative events were recorded in Maths than in any other subject (Maths 2,177, 
English 1,623, Science 1,431). 

5 While our attendance tends to be in line with the national average, data over the 
last three years indicates that attendance for many disadvantaged pupils is lower 
than for non-disadvantaged pupils. Disadvantaged pupils also have a higher 
persistent absence rate than their peers. 

The attendance gap between PP and non-PP students has increased during the 
pandemic (4.5% in 2020-21), with unauthorised absence increasing by a greater 
proportion. This could suggest that engagement with parents of disadvantaged 
students has become more difficult. 

6 National and local evidence suggest that some pupils’ complex social and emotional 
issues, such as anxiety and low self-esteem, have been exacerbated by the 
pandemic. Anecdotal evidence suggests that this has had a disproportionate impact 
on disadvantaged pupils than on other pupils. 

There has been a 30% increase in the number of concerns logged during the autumn 
term 2021 (305) compared with the autumn term 2020 (215). 

7 Students have missed many opportunities to enrich their lives due to the lockdowns 
and the restrictions that have been put in place since. As there were no trips, work 
shadowing or productions in school last year, this will have had a greater impact on 
our disadvantaged students.  

8  Over the past two years, all Year 11 students have made successful post-16 
applications and the overwhelming majority of students secure ambitious and 
suitable future pathways. However, a small number of disadvantaged pupils require 
further support to ensure full engagement and success with their chosen course. 
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Intended Outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we 
will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved attainment and progress for 
disadvantaged pupils across all subjects at Key 
Stage 4 (KS4). Any attainment and progress gaps 
as a result of school closures will have been 
closed.  

By the end of our current plan in 2024-25, the 
P8 scores of disadvantaged students will have 
improved and the gap between disadvantaged 
students and their peers will have significantly 
reduced. 

The gap in progress for Maths will be reduced. 

Improved reading and comprehension among 
disadvantaged pupils across Key Stage 3 (KS3). 

By the end of our current plan, internal quality 
assurance processes, such as learning walks and 
work samples, along with evidence from 
reading assessments, will demonstrate that 
lessons and tutor period contain greater usage 
of literacy and provide more opportunities for 
pupils to read and understand more 
sophisticated texts. They will also demonstrate 
that disadvantaged pupils have improved 
reading fluency and an enhanced vocabulary.  

Reading tests will also demonstrate improved 
comprehension among disadvantaged pupils.  

Improved metacognitive and self-regulatory 
skills among disadvantaged pupils across all 
subjects. 

In-school data from observations and grade 
cards suggest that disadvantaged students show 
increased resilience and are more able to 
regulate their own learning. 

Ensure that all students engage positively with 
the Hampton College ethos and our community. 
Students respond well to staff and have a good 
attitude to learning. 

All students receive consistent messages 
regarding expectations and behaviour and 
respond appropriately. Standards of behaviour 
are high. Students will continue to receive 
appropriate support which will result in: 

• A reduction in negative behaviour events for 
all students and a decrease in the gap for 
disadvantaged students for all events 
including C4s and fixed term exclusions. 

There will increase opportunities for students 
to work positively in the community. 

To achieve and sustain improved attendance 
for all students, particularly disadvantaged 
students.  

 

 

Sustained high attendance from 2024-25 
demonstrated by:  

• Robust measures in place to support 
attendance and to help reduce barriers that 
have emerged during the pandemic. 

• The overall attendance rate for all pupils, 
being at least in line with national rates, with 
the attendance gap for disadvantaged pupils 
reduced.  
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Intended outcome Success criteria 

(Overall attendance – 95%, PP students 93%) 

• The percentage of all students who are 
persistently absent being in line with or 
below national rates, with the gap for 
disadvantaged students reduced. 

To continue to improve support for students with 
complex social and emotional needs.  

 

Sustained high levels of wellbeing from 2024-
25 demonstrated by qualitative data from 
student voice, student and parent surveys and 
teacher observations. 

School will have evaluated whether or not to 
work towards a well-being award and, if 
appropriate, have taken steps towards this. 

Enrich the lives of the disadvantaged students 
though a highly engaging enrichment programme. 

The enrichment programme will be re-
established and developed further, resulting in 
an increase in disadvantaged students’ 
participation in activities such as clubs, school 
trips, visits and music tuition. 

The careers programme will achieve the Gatsby 
benchmarks, providing access to university 
open days, lectures and support with finding 
work shadowing or work experience 
placements. All disadvantaged students will 
maintain a post 16 placement. 

Students will have access to a greater variety of 
cultural experience such as the theatre, 
university open days, university lectures and 
work experience. 

Hampton College will maintain its Young Carers 
Gold Award. 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this academic 
year to address the challenges listed above. 

Evidence from the Education Endowment Foundation (EEF) can be found HERE.  

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 60,000 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Invest in training, resources and 
support to further strengthen 
the quality of teaching and to 
continue to improve our broad 
and balanced curriculum.  

EEF evidence demonstrates that 
metacognition and self-regulation 
has been identified as very high 
impact for very low cost based on 
extensive evidence. 

1, 2, 3, 4 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
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Activity Evidence that supports this approach Challenge number(s) 
addressed 

Emphasis on memory retention, 
modelling and differentiation. 

Initial and regular refresher 
training in ‘Quality of 
Education’ to include Intent, 
Implementation and Impact, 
coherence, sequencing, 
progression and mapping of 
knowledge and skills delivery 
and acquisition. 

Develop a seamless transition of 
learning from primary phase to 
secondary phase that ensures 
no impact on pupil progress and 
any ‘lost years’. Develop similar 
coherence with our other two 
main primaries. 

The Sutton Trust have identified 
quality first teaching and learning as 
having the biggest impact upon the 
progress of disadvantaged pupils.  

Ofsted Curriculum Research Reviews 

 

 

Continue to develop reading in 
tutor time. Staff to read aloud, 
modelling fluent and 
expressive reading whilst 
highlighting difficult language. 

Instruct and train staff in the 
need to model and practise 
reading. 

Purchase of books for read 
aloud programme. 

Personalised book boxes for 
disadvantaged KS3 students 
created and distributed. 

Acquiring disciplinary literacy is key for 
students as they learn new, more complex 
concepts in each subject: 

Improving Literacy in Secondary Schools 

Reading comprehension, vocabulary and 
other literacy skills are heavily linked 
with attainment in maths and English: 

word-gap.pdf (oup.com.cn) 

EEF evidence suggests that reading 
comprehension strategies have very high 
impact for low cost based on extensive 
evidence. 

3, 1 

Enhancement of our Maths 
teaching and curriculum 
planning. 

We will fund additional staffing 
within the department (Maths 
apprentice) to enable smaller 
class sizes and greater 
intervention.  

Emphasis on release time to 
embed key elements of the 
guidance in school, and to 
access Maths Hub resources 
and CPD offers. 

EEF evidence suggests mastery learning 
has high impact for very low cost based 
on limited evidence. 

The DfE non-statutory KS3 guidance has 
been produced in conjunction with the 
National Centre for Excellence in the 
Teaching of Mathematics, drawing on 
evidence-based approaches HERE.  

To teach Maths well, teachers need to 
assess pupils’ prior knowledge and 
understanding effectively, employ 
manipulatives and representations, teach 
problem solving strategies, and help 
pupils to develop more complex mental 
models HERE.   

 

 

  

https://www.gov.uk/government/collections/curriculum-research-reviews
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://www.oup.com.cn/test/word-gap.pdf
file:///C:/Users/janderson/AppData/Local/Microsoft/Windows/INetCache/Content.Outlook/1UJBVK92/Teaching%20mathematics%20at%20key%20stage%203%20-%20GOV.UK%20(www.gov.uk)
file:///C:/Users/janderson/AppData/Local/Microsoft/Windows/INetCache/Content.Outlook/1UJBVK92/v
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Targeted academic support (for example, tutoring, one-to-one support structured interventions)  

Budgeted cost: £ 75,000 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Academic mentoring to support 
academic progress through a 
cycle of report review, learning 
conversations, target setting and 
parental contact. 

EEF evidence suggests that mentoring can 
have some impact at some cost. 
However, the package of support tied in 
with additional engagement will increase 
the impact. 

1, 5, 7 

Additional and more frequent 
mentoring for Year 11 (and 
possibly year 10) disadvantaged 
and vulnerable students to have 
more focused support: attitudes 
to school; specific academic skills 
or knowledge (revision strategies, 
working through problems); self-
perception and belief, 
particularly in relation to school-
work; aspirations for future 
studies and career options.  

EEF evidence suggests that mentoring can 
have some impact at some cost. 
However, the package of support tied in 
with additional engagement will increase 
the impact. 

EEF evidence demonstrates that 
metacognition and self-regulation has 
been identified as very high impact for 
very low cost based on extensive 
evidence. 

1, 2, 4, 5,6, 8 

Continue to provide Year 7 
nurture group support for 
students identified, at primary 
school, who would struggle with 
the transition to secondary. 
Extension of this support in year 
8 and 9 in the form of a 
lunchtime club. 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining students 
or those falling behind.  

EEF evidence for small group tuition has 
moderate impact for low cost based on 
moderate evidence. 

The effectiveness of nurture groups on 
student progress: evidence from a 
national research study. 

Cooper and Whitebread, August 2007. 

1, 2, 3, 4, 6 

Support, at KS4, for students 
with acute social, emotional and 
behavioural needs through our 
intervention unit (The Bridge). 
This allows students who are 
struggling to engage an 
opportunity to be successful. 

EEF evidence demonstrates that 
metacognition and self-regulation has 
been identified as very high impact for 
very low cost based on extensive 
evidence. 

EEF evidence for small group tuition has 
moderate impact for low cost based on 
moderate evidence. 

EEF evidence for one-to-one tuition has a 
high impact for a moderate cost based on 
moderate evidence. 

1, 3, 4, 5, 6, 7, 8 

Purchase of suitable remote 
learning packages, where 
necessary.  

 

EEF evidence suggests that individualised 
instruction, including through digital 
technology, have moderate impact for 
very low cost based on limited evidence. 

1, 2, 3 
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Activity Evidence that supports this approach Challenge number(s) 
addressed 

Ensure that students have 
suitable devices to access online 
provision (Teams, GCSEpod, 
Educake, Seneca, Hegarty Maths 
etc), with a programme of laptop 
loan etc. (Government provided 
laptops). 

EEF evidence demonstrates that 
homework has high impact for very low 
impact based on limited evidence. 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £ 104,000 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Embedding principles of good 
practice set out in DfE’s Improving 
School Attendance advice.  

Staff will get training and release 
time to develop and implement 
procedures.  

Additional resources allocated to 
students who struggle to attend 
school. 

The DfE guidance has been informed by 
engagement with schools that have 
significantly reduced persistent absence 
levels.  

 

5 

Mentoring structures to support 
with breaking down non-academic 
barriers to progress and to help 
develop emotional well-being. The 
existing pastoral team (year heads 
student services assistants) will be 
reinforced by the appointment of 
an Early Intervention Manager and 
Safeguarding and Family Support 
officer. 

This disproportionately supports 
disadvantaged pupils and those 
with the most acute needs.  

DfE: Promoting children and young 
people's mental health and wellbeing- a 
whole school or college approach.  

EEF evidence suggests that parental 
engagement can have a moderate impact 
for very low cost. The structure we have 
in place allows for a much higher level of 
parental engagement and also allows for 
a greater degree of social and emotional 
support and learning.  

EEF evidence for behaviour interventions 
have moderate impact for low cost. 

4, 5, 6 

Increased counselling provision by 
the YMCA. 

DfE: Promoting children and young 
people's mental health and wellbeing- a 
whole school or college approach.  

6 

Supporting disadvantaged and 
SEND students by ensuring that 
they have more than one 
opportunity to access high quality 
careers guidance from a level 6 
qualified careers adviser, as well 
as targeted in-house support. 

The Gatsby benchmarks which identify 
the aspects of an effective careers 
programme, have benchmark 8 as 
effective personal guidance. Greater 
access to careers guidance may help 
reduce aspirational gaps. 

8 
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Activity Evidence that supports this approach Challenge number(s) 
addressed 

Financial support for 
disadvantaged pupils for school 
trips, visits, music tuition, arts 
awards and uniform.  

 

 

EEF evidence suggests that Arts 
participation has a moderate impact for 
very low cost.  

 

1, 7. 8 

 

Total budgeted cost: £ 239,000 
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Part B: Review of outcomes in the previous academic year 

 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic 
year.  

Our internal assessments and data during 2020/21 suggest that a gap continues to exist between the 
attainment and progress of disadvantaged and other students in the school. The Attainment 8 score of 
non PP students was 55.44 whilst PP students had a score of 41.21. The nominal gap in Progress being 
0.39. The challenging nature of our cohort in 2019 makes comparison with previous years difficult; 
however, attainment has improved for all students but the gap in progress has increased from 2019. 

Due to the cancellation of exams during 2020 and 2021, the true impact of our strategy, when comparing 
to other pupils nationally, is difficult to quantify. Research carried out by the Education Policy Institute, 
amongst others, point to the fact that pupils from disadvantaged backgrounds have been hardest hit by 
the pandemic. For those Pupil Premium pupils nationally who also have SEND, Ofsted’s annual report 
has confirmed the consequences have been even greater. 

Although during the period of school closure, we moved quickly to remote education and the delivery 
of live lessons, Covid-19 has had a considerable effect on all areas of the curriculum and on our ability 
to make the most of our approaches to teaching and learning. As acknowledged nationally by Ofsted, 
‘many dynamics of classroom teaching – such as pupils’ interactions, relationship-building, providing 
feedback, delivery of practical components of a lesson and other experiences – are not directly 
replicable in a remote environment. In school mitigations such as base classrooms, rigorously 
maintained seating plans and the wearing of face coverings in lessons also had a negative impact. Our 
feeling is that this was felt most by our disadvantaged students. 

As a result of Covid-19, the full benefit of our pastoral support structure could not be realised. However, 
we were able to maintain a high level of contact with disadvantaged pupils and their parents 
throughout, as well as to offer more tailored support for pupils. Many disadvantaged and vulnerable 
pupils were invited to attend school during closure for additional pastoral and academic support.  

The overall attendance of disadvantaged pupils is lower than previous years. The % attendance of 
disadvantaged students was 89.5% compared to 94.0% for their non-disadvantaged peers during the 
2020/2021 academic year. This is significantly below the national average of 92% for disadvantaged 
students and way below the attendance of disadvantaged students during the 2019/2020 academic year 
(Add data).  

We have recognised the damage to emotional well-being and increased anxiety that the virus, lockdown 
and school closure have done and so considerable resource has been directed towards this in this 
strategy document. 
 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous academic 

year. This will help the Department for Education identify which ones are popular in England. 

Programme Provider 

1:1 Counselling YMCA 

1:1 and group mentoring / coaching  Youth Dreams Project 

Outdoor learning Froglife 

Careers  Kudos 

Online learning / Revision GCSE Pod 
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Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil premium 
allocation last academic year? 

 

What was the impact of that spending on service 
pupil premium eligible pupils? 

 

 

 

 

 

 


